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ABSTRACT 
Many school librarians turned to social media during the COVID-19 pandemic as a 
forum for interacting with other educators who were experiencing remote instruction for the first 
time. These social networks illuminated that many school librarians were prepared to work 
remotely, though they had many questions related to digitizing learning, digital policy, and 
digital ethics. This study uses discourse analysis to analyze the questions posed by school 
librarians on social media related to remote instruction to understand more about areas in which 
they sought support. The findings were compared with the current LIS curriculum to identify 
alignment with school library curriculum. 
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INTRODUCTION 
The rapid evolution of the COVID-19 pandemic led many public schools to quickly 
change their teaching delivery methods. The response from within each school and district 
varied, leading many school librarians to join social networking groups where they could learn 
from each other and find support. This paper explores the discourse that occurred within these 
social networking groups to understand how school librarians responded, what they knew about 
teaching remotely already, and what they wanted to learn. As LIS educators of school librarians, 
this information is useful to understand gaps in knowledge that school librarians have, 
particularly related to online teaching and learning, digital ethics and digital policy. 
Background 
In fall of 2019, the SARS-CoV-2 coronavirus emerged in Wuhan, China (Anderson et al., 
2020). Within several months, a global health emergency was issued as cases of SARS-CoV-2 
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spread internationally. The virus began to be referred to as COVID-19. By March 11, 2020, the 
World Health Organization (2020) had classified COVID-19 as a pandemic. Shortly after, the 
White House announced a program called “15 Days to Slow the Spread” which recommended 
social distancing, including work from home, travel restrictions and limited social gatherings, as 
a strategy for limiting the spread of COVID-19 amongst the community. In response, many 
school districts closed their schools and began emergency remote instruction where teachers 
continued to teach students through physical distance. Many educators turned to social media to 
ask questions, learn about what others were doing and to share resources.  
Literature Review 
This small study draws on the concept of question theory, which assumes that questions 
are an extension of curiosity and the beginning of a quest for new knowledge (Flammer, 1981). 
Asking informational questions can help a person to attain their goals as a person determines 
what to ask, and where to ask it. Ram (1991) explained that question-driven information seeking 
is the basis for learning.  More specifically, when a person poses a question, they are essentially 
articulating a personal interest in developing knowledge in that area. Consequently, question 
generation and question answering is an attempt for a person to gain more understanding about 
the world.  Ram suggested that the person with a question draws from their own prior 
experiences to form the question, then poses the questions to seek explanations. In addition, a 
question is driven by a person’s goals and interests. Therefore, questions play an essential role in 
understanding and learning. 
Social media provides an opportunity to seek answers to questions from a diverse 
network of connections. Research in this area often refers to the concept of social capital, in that 
social networks allow users to tap into additional resources for personal or professional gains 
(Brooks et al, 2014; Gray et al, 2012; Ellison et al., 2013). Lampe et al. (2012) explained that 
professionals will use social media for interactions well-beyond simply socializing. They found 
that many Facebook users used the social networking platform as a source for information 
seeking and building social capital.  Gray et al. (2012) also found that social media was used for 
informational and resource support. Many users will ask questions on Facebook when seeking 
explanations beyond what they are able to find within their local networks. 
 Professionals who participate in social media may see it as a safe place of gathering that 
is unrelated to their evaluation as educators (Veletsianos, 2013). Veletsianos explained that 
scholarly practices are enacted openly in social media, making them valuable for understanding 
the subculture of specific professional populations. For example, scholars who use social media 
do so to connect to others in their field of study, to crowdsource or to share aspects of their 
professional life that are usually private. Breeding (2009) also explained that social networks are 
important for career mobility and development for professionals. For librarians specifically, 
social networks like Facebook, Twitter and LinkedIn, provide librarians with a place to gather 
without having to be together in person.  
For teachers and other public school educators, social networks serve as a platform that 
can connect educators with others who perform similar jobs, but have different building cultures, 
policies and practices. While educators may have social networks that connect them with people 
they know in person from state professional associations or other local communities of practice, 
educators will also partake in social networks with other educators that they do not 
know.  Baker-Doyle (2011) explained that these social networks are particularly important for 
crowdsourcing and finding answers to specific problems. In addition, social networks provide 
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significant support for educators, particularly in times of crisis. Similarly, Forte et al. (2012) 
suggested that social media networks could be useful for understanding more about the 
restrictions and limitations that educators may experience within their school systems, and how 
they are equipped to work within these systems.  
Social media is also used to share information during times of crisis. De Arauju et al. 
(2018) explained that social media was essential for enabling collaboration and cooperation 
during past pandemics, like the Zika or H1N1 outbreaks. Specifically, social media, like 
Facebook or Twitter, serve as a fast and free way for professionals to share information globally. 
During pandemics, this is especially significant as some educators in the world may be 
experiencing the pandemic at different times.  Al-garadi et al (2016) found that significant 
information is shared in social networks that make it possible to track pandemics, as well as 
practices that occurred during the pandemic. For example, in the COVID-19 pandemic, 
educators in China were able to share their experiences with social distancing on social media to 
support educators in America who experienced social distancing several months later.  
Method 
As we read and participated in social networks for school librarians who were preparing 
for remote instruction during COVID-19, we noticed that there were a significant number of 
questions from practicing school librarians related to specific content areas such as “Is it ok to do 
a read-aloud on Facebook live?” or “What are the best tools for delivering library instruction 
remotely?”. In addition, school librarians shared resources that they created or had found useful 
in their own communities. We saw this as an opportunity to examine the discourse in social 
networks for questions to ensure that our library and information services curriculum prepared 
our pre-service school librarians for the digital challenges of teaching remotely.  
We developed two research questions to guide the study. Our research questions are: 
1. What questions did school librarians have as they assisted their K-12 school in moving to
remote instruction?
2. How do these questions align with nationally recognized school librarian curriculum?
This study uses discourse analysis to answer these questions while exploring social media
postings in public Facebook groups for educators and school librarians. Eyesnbach and Till 
(2001) identified three different types of internet-based research methods: active analysis, 
passive analysis, and research self-identification. Passive analysis allows researchers to study 
information patterns on websites or interactions on discussion forums without the researchers 
being identified or involved in the forum.  Franz et al. (2019) used passive analysis to study 
information patterns observed on Facebook or the interactions between users in existing 
Facebook groups. Institutional Review Board (IRB) approval was not required for this study as 
the data was already public information, however a determination of research form was 
submitted to IRB for review of the project. 
Data Collection
 Our first step was to complete a sample discourse analysis for the study (Wildemuth and 
Perryman, 2009). To begin, we studied questions from a single group of school librarians on 
Facebook. The results of that initial analysis are presented in this paper. The next step was to 
identify additional Facebook groups we would study.  We plan to study questions from five 
different Facebook groups for educators and school librarians, specifically looking at questions 
related to school librarians response to remote learning related to the COVID-19 pandemic. We 
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will study an undetermined number of posts between the dates of February 27th – May 30th, 
2020 until we reach saturation.  Data will be collected, and then organized for analysis, by 
placing posts in Google Sheets for ease of analysis. 
Data Analysis
Once data is collected, we coded the data in a similar fashion.  We started by identifying 
themes as they emerge and take shape as we examine the text (Wildemuth and Perryman, 
2010).  We then independently coded responses. First level codes aligned with the 23 
components on the ALA/AASL/CAEP School Librarian Preparation Standards (AASL, 2019). 
The second level of codes are researcher generated as relevant to the question. Once we have 
each finished coding, we will compare our results. Any contradictory codes were compiled and a 
third researcher was asked to independently code. The next step of discourse analysis was to 
search for patterns in the text, looking specifically for variations and contradictions. This 
required reading the data sets several times.  Finally, the findings were compared with the 
current LIS curriculum (the 2019 ALA/AASL/CAEP School Librarian Preparation Standards) to 
identify alignment. 
To validate our findings, we focused on the coherence and fruitfulness of our findings 
(Wildemuth and Perryman, 2010).  To ensure coherence we looked for evidence that our 
outcomes provide clarity and focus.  To ensure fruitfulness, we examined if our findings 
provided insight that clear implications for the improvement of practice for school librarians 
working remotely.  
Limitations
One limitation of discourse analysis is the potential for subjectivity to enter. Careful and 
repeated readings of the data, rigor in our coding categories. Another limitation is that posts that 
are related to resource sharing (ex: links to websites) and posts memes/jokes were not included 
in our data collection. We recognize that these are important aspects of online communities, but 
they are outside of the scope of this study. For this study we limited our research to questions 
only.  Another limitation of this research is that researchers are unaware of the identities of each 
person who has made the post. We do not know if the person posting is a school librarian or 
someone interested in school library work. We do not know the poster’s educational 
background.  However, we concluded that it does not matter if the school librarian is certified or 
not, all questions from school librarians, or those serving in the capacity of the school librarian, 
are valid. School librarians who are not certified are often future graduate students in LIS 
programs. In addition, we are not able to know the conditions in which the school librarian has 
made the post to know if they are posting with the possibility of school closure, or if their school 
has been closed. This study does not include comments made on professional listservs that are 
limited to professional members. It only includes social media groups. Lastly, we realize that 
each school librarian within each district and school will have a different role in the COVID-19 
pandemic. This research does not assume that all school librarians are experiencing the same 
work conditions.  
Initial Findings 
For this paper, we conducted a preliminary analysis in one single Facebook group. All of 
the posts in a single private group on social media were analyzed as part of the preliminary phase 
of this study. The social media forum that we analyzed was called LM-Net, a popular Facebook 
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group for school librarians with over 3,000 members.  This analysis includes posts made in this 
group between February 27, 2020 and May 30, 2020. There were 58 total posts. Of these posts, 
17 included questions to the community (information-seeking) and 41 were posts that were 
intended to share information with the community (information-sharing). Of the 17 questions 
that were posed, two were unrelated to school closures of the COVID-19 pandemic so were 
removed from the analysis. The findings indicate that there were five major components in 
which questions fell (see Table 1). First, 47% of the questions asked by school librarians were 
related to providing library instruction or services online, including asking others how they were 
delivering library services, or what others were planning to do should their school move online. 
An additional 35% of the questions were related to reading engagement. In these posts, school 
librarians were asking others for recommendations related to specific topics to provide reading 
for specific students. One librarian actually recommended a book not to purchase because of its 
similarity to the pandemic and the school librarian sought others' feelings on that. Another major 
component discovered in the preliminary analysis is related to ethical use of information. 
Eighteen percent (18%) of questions asked others about copyright restrictions or sought 
information about resources where copyright was lifted for educational use during the pandemic. 
Component (n) Example SPA 
Tech-Enabled Learning 
Digitizing services 
Digitizing 
learning 
5 
3 
2 
We don’t have the coronavirus in our area, at least not 
that I know of.  But, I see a lot of social media posts 
about schools getting ready in case they need to make 
alternate plans.  I’m at an elementary school.  What 
can I do? 
3.3, 
4.1, 
5.4 
Advocacy 
Librarian Role 
2 
2 
For those of you that have already closed, what are 
some things you are going to work on while at home? 
5.3 
Reading Engagement 
Recommendations 
Intellectual 
freedom 
6 
5 
1 
Could anyone suggest some books for 11-year-old girl 
who reads voraciously? 
3.1 
Ethical Use of 
Information 
Copyright 
Privacy 
3 
2 
1 
Have I missed a list of author permission to stream 
read their books? 
2.3, 
5.4 
Access 
Organization 
2 
2 
This PK-12 school librarian inherited thousands of 
books and is needing to sort them to find the YA titles 
vs Adult Fiction titles. I gave her some basic advice to 
help begin the sorting. Do you have any other 
suggestions? 
4.1 
Information Resources 
Electronic 
resources 
1 What are your top two recommendations for digital 
subscriptions? 
4.2 
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Table 1. Preliminary findings from the LM-Net Facebook group 
The results of this study are still ongoing at the time of submission as the COVID-19 pandemic 
continues. At this time, an initial discourse analysis of our sample indicates that school librarians 
are equally seeking help from others on digitizing library services and reader’s advisory. 
School  librarians were very interested in connecting young readers with the right books as they 
started social distancing. Future research will merge results from a variety of social media groups 
for analysis.  Preliminary findings were also compared with the ALA/AASL/CAEP School 
Library Preparation Standards (AASL, 2019), which are the guiding standards for school library 
curriculum. All preliminary findings were able to be aligned with current standards. 
Discussion and Conclusions 
The preliminary findings suggest that school librarians had many questions about 
delivering library services online. For most, delivering library services remotely was a new 
experience and Facebook was a forum for asking big questions, and getting quick responses. In 
addition, school librarians shared many relevant resources with each other. These resources were 
often shared with the intent of helping others with the understanding that others may be asking 
the same questions.  However, many questions were unrelated to the pandemic, and were 
common librarian questions regardless of how services were delivered. The questions asked were 
often related to seeking more information about the experience of others. For example, a school 
librarian would post a broad question, asking for a variety of specific examples, to get ideas. The 
preliminary findings suggest that these questions fell into just a few categories related to 
digitizing instruction and resources, copyright, and continuing to build reading engagement with 
students while they are not physically present. 
This data is important for library science educators. By studying the discourse of 
professional school librarians, it is possible to understand more about the critical skills needed to 
deliver services in a pandemic. Because these discussions happen publicly, they are also useful 
for determining what skills and knowledge school librarians need. This study also sought to 
understand how well our curriculum prepared school librarians to answer these questions. We 
compared our findings with the current school library curriculum. All major categories are 
included in the ALA/AASL/CAEP standards (AASL, 2019), suggesting that library schools who 
are ALA/AASL/CAEP accredited will prepare school librarians for teaching in remote 
environments. The preliminary findings of this study also indicate that there is some confusion 
amongst school librarians about digital policy and ethics in particular. However, using 
collaboration in social networks and the hive mind, many were able to find solutions (and also 
alert publishers that they had a need to lift copyright regulations during this particular crisis). 
Another gap in knowledge was related to advocacy. Many school librarians discussed issues 
related to lack of access to digital devices in their communities and how they were working with 
that. In the future, more training on developing access plans should be integrated into school 
library curriculum. 
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